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This guide is dedicated to
John Welner—whose life might
have been different if only we
had known in time.
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Foreword

It was twelve years ago that
the “Cincinnati Guide" for
mildly retarded learners was
published by the Cincinnati
Public Schools. It was about
that time that | began discussions
that led to the suggestion that
the curricular construct used
for that guide had btroader
application, and could well be
usefui for moderately retarded
learners.

The Ohio Curriculum Guide
for Moderately Retarded Persons
is an outgrowth of those now
historical discussioris. This is a
guide for the life-long learning
needs of the moderately
retarded. It is organized around
- the concept of “Persisting Life
Problems,” which means.
© essentially. that people are

required to solve certain
problems confronting them at
each stage of their development
if they are to be even minimally
well adjusted to their
“environments. The Ohio guide
captures the essence of that
.concept,
It is refreshing and exciting
to finally see a guide that
recognizes the inherent worth
. and value of people who are
severely limited in some
. abilities, but.who nevertheless
have other abilities, not often
easily discovered. The guide
-emphasizes the need for people
to maximize their abilities in
~ways that will help them meet
ordinary and extraordinary
" problems of daily living. It does
not. as many guides do, deny
that moderately retarded people
have handicaps, but recognizes
those handicaps simply as
learner characteristics. The
“Persisting Life Problems defined
‘in.this material; the objectives
included; and the suggested
teaching methods are intended
to help moderately retarded
persons become less dependent,

more self-directed and to
participate more fuily in the
endeavors of their communities.
The development of this
material represents a long and
sustained effort of many people.
Classroom teachers and
administrators of community
programs, representatives of
state governmental agencies,
the staffs of several universities,
parents and others have
contributed to it. It is remarkable
that these groups of peorle,
representing agencies that are
often antithetical to each other
have worked so cooperatively

together toward a common goal.

The product they have
developed through a long and
arduous effort has resulted in a
guide that demonstrates clear
thinking. sound principles, and
the promise of «ffective
programming for the moderately
retarded. In addition to the
benefits to learners, the project
has already benefited the project
participants. When they have
been called together to analyze
and solve the difficult problems
of what, how, and when to
teach, they have learned from
each other. Further, the
participants have not only
grown professionally, but

personally. They have developed

and confirmed their personal
philosophies toward humanity
and particularly toward those
who are mentally retarded.

| am proud to have beer; a
part of this project, and to have
had the opportunity to support
and encourage its continuation
throughout the past two years.
| personally express my
appreciation and congratulations
to Dr. Maxine Mays and Mr.
Lloyd Harris for their leadership
aind their personal contributions
to the project. | also express
my thanks to the staffs of the
Division of Mental Retardation

-and Developmental Disabilities

and the County Boards of
Mental Retardation for their

U

diligent and determined efforts
throughout the project. The
many others who contributed
in various ways are also much
appreciated. The Ohio
Department of Mental Heaith
and Mental Retardation can be
proud of both the process and
product of this project. The
impact of this effort has the
potential of improving the quality
of the lives of many moderately
retarded learners of the future.

Norman J. Niesen, Ed.D.,
Commissioner

Division of Mental Retardation

and Developmental Disabilities

QOhio Department of Mental
Health and Mental Retardation

August 27, 1976

Photographic subjects:
Participants in programs for the mentally
retarded in Montlgomery County. Ohio

Photography: Edward Heston/State Printing

Graphic Design: Michae! Goudy/Design
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Historical
Development of
- the Project

The curriculum development
project which finally produced
this curriculum guide was begun
in November of 1973, through
" a grant from the Ohio
 Department of Mental Heaith
-and Mental Retardation. Under
' the sponsorship and direction

of the Office of Habilitation

Services, Division of Mental

‘Retardation and Developmental

Disabilities, County Boards of

Mental Retardation were selected

to participate in the development

of.a curriculum guide. These are

Boards which provide services

for moderately retarded learners

of all ages, and represented a

large geographical distribution

througirout the state of Ohio.
The project was undertaken

as a consequence of a

" recognized need by those

working with moderately

mentally retarded persons in

the state of Ohio. As stated in

the original proposal:
“Most special education
programs for the low
incidence handicapped
across the nation share a
common concern in
defining relevant content,
a necessary component in
assuring continuity in
curriculum. This concern is
present in the program for
the trainable mentally
retarded [(moderately
mentally retarded) in the
state of Ohio. Due in large
extent to the multiplicity of
handicaps encountered in
typical classrooms for the
trainable mentally retarded,

" teachers have struggled to
find appropriate curriculu™
content suitable to the needs
of these children. The

.- uncertainty created by the
" inability to define an essential

.elemen' of curriculum has
created a lack of continuity
and consequently, great
frustration among special
educators in the field.
Accepting the premise that
all individuals in society are
faced tc a greater or lesser
degree with certain
persisting life problems,
curriculum should contain
those elements that afford
the individual the opportunity
to cope adequately with
these problems at his
functioning level. These
life problem areas should
provide the baseline content
from which curriculum can
be developed. If curriculum
so defined were written in
instrictional objectives to
insure that a student

- accomplish a specific skill
level before proceeding to
the next, continuity could
be attained.”

Basic to the organizational

structure of the project and to

the relevancy of the content of
the guide, the professionals
working directly with the
students were instrumental in
developing, coordinating, and
editing the material. Because of
the number of county personnel
participating, a significant

. amount of in-kind monies for

services and time allowances of
staff were generously contributed
by each participating county
program.

The initial work on the project

from its inception to July, 1974 -

was spent establishing the
components of the organizational
system governing the
development of the project.

In July, 1974, a three weex
workshop was held in
cooperation with the Ohio State
University Academic Facuity
for Exceptional Children in
Columbus, Ohio. Ttie people in’
attendance were the

- chairpersons of the individual

County Curriculum Committees
who were involved in developing
the curriculum guide. This
workshop covered areas of
curriculum design and
development, as well as actual
work on the project
components.

From this workshop, emerged
a guiding philosophy, a

curriculum structure, and six

persisting life problem areas
which were identified as those

. most relevant to the needs of

moderately retarded persons.
The chairpersons of the
curriculum committees returned
to their respective counties to
guide the local groups in writing
objectives for selected Persisting
Life Problems during the
following year.

In July, 1975, a second three
week workshop was held again
in cooperation with the Ohio
State University. The purpose of
this workshop was to review and -
critique the accumulated
objectives-according to specified
criteria, and to establish
procedures for completion of
the project during the following
school year.

During the 1975-76 school
year, specific assignments were
given to the various County
Commiitees. All material
developed by them was sent to
the Office of Habilitation
Services for final editing and
compiling.

The field test version of this
curriculum guide was printed
and disseminated to teachers
in twenty-two consenting
counties throughout the state
of Ohio for evaluation during
the spring of 19786.

The teachers actually used
the guide in their planning and
teaching and then provided
critique and comment back to
the Office’ of Habilitation
Services. At the same time, the
quide was critiqued by fifty.
professional persons with



background and expertise in
mental retardation. Questions
guiding their critique were aimed
at estimating the relevancy of
the material, the Persisting

Life Probiem Approach as a
viable structure, and the
appropriateness and clarity of
the actual content. The
professional critique of the guide
was overwhelmingly positive...
Finally, changes were made in
the guide appropriate to the .
recommendations of the
teachers who field tested the
materials. Final revisions and
additions were made in June,
1976, and the manuscript was
then prepared for publication.
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Acceptance of the principle of
the inherent worth of each
human being dictates that each
person be treated in ways that
show value and respect.

right to develop meaningful
relationships; the right.to make
choices; and the right to

- participate in the cooperative

ventures of the environment,
Further, the principles upon

-which this guide is based

demand that each human being,
regardless of intellectual ability
or behavioral characteristics is
unconditionally accepted by
those around him. This means
that differences in people are .
viewed only as differences, not
as "good" or "bad", and that

"the result of these differences

does not make any individual
more or less valuable than any
other. It means that each person
is inherently acceptable and
should be provided with
appropriate opportunities
whether or not he is viewed as
having the potential to contribute
to society or to reach the same
goals as other persons. It
requires that human value not
be measured economically,
socially or politically.
Traditionally, society has
espoused that each individual is
vested with the right to equal
educational opportunity, yet it
has for the most part been
concerned with furthering
human freedom and personal
development for those who are
intellectually average or superior.
For too long, the moderately
mentally retarded have remained
socially and educationally among
the most ignored,
misunderstood, scorned, and
least regarded of all citizens.
Society has, in other words,
covertly devalued those who
have intellectual deficits while
overtly advocating equality for
all. Until equality is recognized
as an ethical principle rather
than a biological or intellectual
one, the gap between
democratic declarations and
discriminatory practices will
never be fully closed. '
Mentally retarded persons

4 11

have . traditionally been
diminished because of a denial
of basic rights for equal value,
respect and opportunity. This
denial has been evidenced by
the difference between what
many retarded persons have
become, and what they might
have become. Too many
mentally retarded persons have
reached adulthood being more
childlike than they ought to
have been; more dependent,
less fulfilled and more isolated
than necessary. These
discrepancies have resulted
froin the type, quality and
guantity of the treatment, care
and service traditionally afforded
to the moderately retarded.

The material in this guide has
been prepared in keeping with
the principle of equal rights and -
the inherent worth of individuals.
It reflects the belief that '
regardless of individual rates
of development and capacity
for learning, all individuals. will
be able to achieve fulfillment
when offered appropriate
opportunities and stimulation.

It recognizes individual
differences in people and groups

. of people and the fact that.these - ‘
 differences can lead. to-different

goals and different styles of
learning. The material which
follows does not deny the
deficits in intellectual functioning
and behavior, but views these
as |learner characteristics which
must be considered in the
organization and implementation
of the curriculum.

Finally, this curriculum guide
is based on a strong .
commitment to the principle
that the highest function'of a
humane sociely is to offer each
citizen the fullest opportunities
and encouragement and to
develop his capagities to the
highest degree possible. The
human worth that societies seek
to protect rests upon these
commitments. :



The purpose of education is
viewac as a valiahle service
hoth to indraduals and o
society
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The Persisting Life
Problem Curriculum
Approach

Education is a process which
seeks to change the behavior of
learners in ways that will
enhance and improve their
functioning levels and to
strengthen, improve and unify
the democratic society. The
purpose of education is viewsd
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as a valuable service both to
individuals and to society. In
order to achieve the all-inclusive
purposes of education for each
individual, it is necessary to
provide special and unique
programs for those with special
needs. )
This curriculum guide is
designed to help teachers and
parents méet the special needs
of the moderately retarded
toward the development of



knowledge, skills, habits and
attitudes essential for rich
personal living and participation
in the cooperative ventures of
saociety to the highest degree
possible. The guide is intended
to reflect the philosophical tenet
of the inherent worth of each
human being. The natur2, needs
and interests of learners, in
keeping with the demands and
needs of society, form the
underlying basis for the content
of the guide.

Moderately mentally retarded
persons are in many ways like
all other persons. They have
the same basic needs for love
and acceptance; they are
developmental beings with the
potential for learning and
change; they vary as much in
personality, appearance and
physical stature as all other
groups of people and they have
the potential for personal
achievement and fulfillment.
However, it must be recognized
that moderately retarded
persons generally demonstrate
some differences from normal
or average persons in intellectual
functioning and adaptive
behavior. Most moderately
retarded share the following
characteristics:

1. Limited intellectual capacity
for learning.

2. Difficulty in dealing with
abstract symbols and ideas.

3. Limited ability to solve
complex problems.

4. Limited ability to make major
decisions independently.

5. Difficulty in generalizing,
transferring and applying
knowledge.

6. Reduced effectiveness in
communicative processes.

7. Difficulty in understanding
cause and effect
relationships.

‘8. Limited ability to profit from
incidental learning.

9. Difficulty in forming and
maintaining interpersonal
relationships.

Social and emotional
immatuiity.

10.

11. Unrealistic or inadequate
self concepts.

Each of these characteristics’
is not necessarily demonstrated
by every moderately retarded
person, nor do they occur to
the same degree with different
individuals. Yet they must be
recognized as prevalent
characteristics which have
implications for the curriculum
for this group of people. To be
effective, the curriculum must
be aimed at decreasing the
effects of handicaps by reducing
the degree of deficits and
difficulties demonstrated by
these characteristics, while
simultaneously increasing or
enhancing strengths,
capabilities and attributes. It
should be aimed at helping
retarded individuals live in
social environments similar to
the environments enjoyed by
others, even though their
participation may differ in
degree and style. It is imperative
that the curricuium be directed
toward helping individuals
behave in socially acceptable
ways appropriate to various
social and vocational settings
and that it guide learners toward
satisfying personal and
emotional adjustment.

It i5 essential that the
organization, structure and
content of the curriculum reflect
fundamental purposes of
education, the special and
uniaue needs of the moderately
mentally retarded, as well as a
sound philosophy. In addition,
the curriculum construct must
provide for the development
of an instructional program
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which has purpose, meaning
and utility for mentally retarded
persons at each stage of their
development. For these reasons,
the Persisting Life Problem
curricular approach was
selected for the development
of this guide. It offers the
organizational framework that
is most readily adaptad to meet
the program needs of the
moderately mentally retarded.
The Persisting Life Problem
Approach was developed and
refined by Niesen'.in a
curriculum guide for mildly
retarded learners in the
Cincinnati Public Schools in
1964. This curricular design
emerged from earlier work by

- Stratemeyer, Forkner, McKim

and Passow?, which suggested
a Persisting Life Situation
curricular construct. This
construct was based on the
theory that learners are
confronted with a variety of
situations that persist throughout
life, and that their ability to
handle these situations will
determine how effective they
become. Niesen and others
made a major change in the
concept of persisting life
situations. The situations as
sugg@ested by Stratemeyer and
others were synthesized and
converted into major problems
and the number was reduced
to twelve. The twelve problems
identified were considered to be
critical problems that each
individual is contronted with
throughout life. it was believed
that each of these problems
needed to be solved reasonably
well in a socially acceptable

*Niesen. Norman J.. et al. The Slow
Learning Program in the Elementary and
Secundary Schools, Curriculum Bulletin
No. 119, Cincinnati Public Schools. 1964

*Stratemeyer. Florence 8, et al. Developing
a Curriculum for Modern Living. New York:
Bureau Of Publications. Teachers College,
Cotumbia University, 1957



~‘manner for successful living.

It was also felt that the solution
of these problems by learners at

-various stages in their life would

result in the achievement of the
inclusive and fundamental
purposes of education.
Essentially, the problems that
persist throughout life for
moderately retarded persons
are the same as those faced by
all other persons. The
developmth of skills and
understandings that will enable
individuals to live in satisfactory
relationships with others; to
use time in meaningful and
rewarding ways; to understand
and accept one's self; to accept
and fulfill responsibilities; and

. to maintain a balanced life

between work and leisure are,
for example, problems that.
require solutions for all people
for gucoessful adjusiment.
However, the unique needs and
limitations of the moderately
retarded cause the critical
problems that they are
confronted with to differ in
importance, cotnlexity and
emphasis fromr iitose that might
be considered critical for others.
Some situations which would
be critical and important for
typical people might not be

- appropriate, desirable, or even

plausible for the moderately
retarded. For example, the
problems encountered in
supporting and raising a family
would be common to many
ordinary people; yet such
problems would rarely affect
the moderately retarded who
seldom raise children and who
are usually unable to become
self-supporting. On the other
hand, due to learning difficulties
and intellectual deficits, some
needs emerge as major, critical
persisting problems for the
moderately retarded, that would
not be problems of similar
dimensions for most tygical
persons. For example, most

typical people develop
commurication skills adequate
for interacting with those
arounu them almost incidentally.
For most people the ability to
communicate quickly becomes
a tool for use in solving other -
probilems. For the moderately |
retarded, however, developing .
even the most basic
communicative skills becomes

a major and extremely critical
Persisting Problem. Developing
even minimal communicative
skills for them requires
deliberate, intensive and carefully
planned instruction and

practice at each stage of their
development.

Therefore, the unique nature
and needs of the moderately
retarded learner, when carefully
analyzed, lead to the definition
of some unique Persisting Life
Problems. In addition, it is
believed that democratic
principles and consideration of
individual differences also
support the identification of
different problems and
different goals for this group of
people. An honest interpretation
of the concept of the intrinsic
value of individuals and their
rights indicates that to be an
individual is to be different in
some distinctive and important
ways, even though some things
are shared in common with
others. Equal educational
opportunity and the
consideration of individual
needs requires that the content
and goals of the education differ.
The consequence of imposing
the same educational program
on all learners, of attempting to
make everyone talk and sing
and read and think about the
same things at the same time
is mediocrity at best, deprivation
at worst. While there may be
some things that everyone needs
to know; it is a fact that not
everything needs to be
known by everybody. The
Persisting Life Problem

M

Curricular Approach selected
for the organization of this
guide is compatible to these
principles and considerations.

The analysis of these various
factors led to the definition of
six Persisting Life Problems
considered to be essential and
critical for moderately retarded
learners. The Persisting Life
Problems which serve as a basis
for this curriculum are:

l. Déveloping the Ability to
Communicate ‘

II. Managing One's Body

I. Understanding One's Self
and Others

IV. Fulfiling Home and Work
Responsibilities

V. Developing the Ability to
Travel .

VI.

Developing Leisure Time
Alternatives

It is recognized that each of
these Persisting Life Problems
assumes different dimensions
and varied levels of importance
and meaning at each leve! of
development. Each of the
problems requires increasingly
greater skill and responsibility
for learners as they grow and
rmature. For this reason,
behavioral objectives have been
defined for each of six levels of
development. Recognizing that
instruction and habilitative
services for the moderately
retarded are most effective if
they begin at very early stages
and continue throughout life,
the objectives are defined for
levels which are commensurate
with the following approximate
mental ages.

The mental ages noted have
been used only to set some
parameters to guide the
gevelopment of the
objectives. It is recognized
that people of various
chronological ages will be



functioning at different levels
in the sequence of
objectives, dependent upon
their degree of handicap
and their background and
experience. However, in
order to keep the distances
between the levels fairly
consistent, it became
necessary to establish some
criterion for the
developmental level
represented by the
objectives. The approximate
mental age was used for
this. since it was felt that
this was a more usefu/
criterion in determining
performance levels than
that of chronological age.
Mental ages noted represent
the approximate maximum
mental age for each level.

Level Maximum Mental Age
I 1.5
i 3.n
i 5.0
v 7.0
v 8.0
Vi 8.0 + (Adult)

The objectives stated in each
Persisting Life Problem for each
level are considered to be
indicative of the minimal
expectations acceptable for
persons who are functioning at
or close to the maximum mental
age within that level. In other
words, the objectives contained
in each level are representative
of milestones along a continuum
of development. It may be
necessary for learners to
develop many specific skills and
meet many other objectives
before reaching the “milestones”
or stated objectives that appear
within any given level, there
may be many additional skills
or objectives between those
stated in one level and the next.

It should also be pointed out that
learners may develop additional
skills tha! do not appear in the
text of the Persisting Life
Problems. Those that are stated
are those that are considered
to be minimal, critical and
necessar- for adequate
adjustment at each level of
development; they are not
intended to be all inclusive.

In order to make the
objectives in the guide useful
and applicable for parents,
teachers and learners alike.
they are defined in observable
form. It will become apparent
that the objectives in this guide
differ somewhat from those
which have traditionally
appeared in curriculum
materials for the moderately
retarded. Most often, objectives
that have appeared in
curriculum materials for this
group of people have focused
on separate and discrete tasks
and procedures, and have
given little attention to the
application of these skills.
Objectives have focused
primarily on the acquisition of
the highly specific academic,
self care and perceptual motor
skills. Such separate skills may
be, of course, tools that aid
learners to make their w#
about in the environment.
However, in the problems and
situations of daily living. it is not
rote answers or repetitive tasks
alone that are required of -
individuals to solve problems.
Rather, it is the ability to
combine, and apply a variety
of skills in responding

.appropriately to other persons.

the environment, and the
problems they present to the
individual. Therefcre, no attempt
has been made in this

-curriculum guide to analyze

each of the separate tasks that
learners may be confronted
with and to define these tasks
as objectives. Rather, tha
behavioral statements made in
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each of the Persisting Life
Problems are intended to
capture th¢ essence,of the
applicability and utility of the
skills necessary for coping with
the constraints. interactions and

. problems of life. For example,
_rather than objectives such as

"hops on one foot” or “jumps

on both feet” which deal only
with a separate, discrete
process. the objectives in this
guide appear as “performs many
simple coordination exercises in

They are developmental beings
with the potential for learning
and change.

games or other movement
activities,” or “participates in
family exercise activities."” If
hopping or jumping are a part
of these activities, then of
course, the learner is taught
how to perform the skills as they
are to be applied in the larger,
more useful activity. This format
is used throughout each of the
Persisting Life Problems in an
attempt to provide guidelines
that will demonstrate how skills
and tasks need to be used if
moderately retarded learners
are to effectively cope with the
problems they are confronted
with.



The Organization
and Use of the
Guide:

This curriculum guide is
intended to aid in the planning
- and implementation of programs
for moderately retarded
. children and adults. Its use is
not limited to school programs
alone; itis intended to be helpful
for guiding learning experiences
in residential and social settings-
as well. It is organized in three
sections.

Section One provides this
explanation of the organization
and use of the guide and a
statement of the philosophical
basis for the material which
~ follows. Also included in the

_first section is a description of
the Persisting Life Problem
curricular structure which is
used for the development of the
guide. ‘

Section Two is organized
around six Persisting Life
Problems which commonly
confront moderately retarded
individuals at each stage of their
development. Each Persisting
Life Problem is introduced with
a statement which provides a
rationale for the selection of the
problem for this group of
learners. Each problem is
divided into several sub-problem
areas and contains lists of
objectives for each level, to be
accomplished in each area.

Section Three is concerned
with the implementation of the
curriculum in tie instructional
program. It illustrates how the
objectives from several
Persisting Life Problems may be
" organized into meaningful
‘experiences through the

development of instructional
" units. Several sample units for

various development levels are
included. Also in this section is
material which aids teachers in

organizing and planning the
school day.

Some explanation of the guide
and the material it contains may
aid in its effective use. First, it
should be noted that the guide
is not, and is not intended to be
a syllabus, nor a total
instructional program. Itis
intended to help give direction
to the instructional program by
defining important objectives
along a developmental
continuum. The objectives in this

- guide are somewhat different
than those traditionally included

in curriculum materials for the .
moderately retarded. A review
of existing currucular materials
for the moderately retarded
learner revealed that most
listed many separate, discrete
and very specific skills as. .
objectives. “To move hands
reflexively”, “to use thumb in
opposition with al! tingers to
grasp'. “matches objects or
subs*inyia by feel”, “prints
name and "recites alphabet”
are examples.

Objectives of this type are not
included in this guide, for several
reasons. First, such objectives
are considered to be “task™ or
“process” oriented. As such
they tend to fragment the
teaching process and often
result in the learner having
learned many separate sKills,
but being unable to apply them
in an integrated or meaningful
way. Such specific skills are
viewed as tools to be applied
and used in meeting problems
or needs encountered in daily
living. It is rare that one "uses
a thumb in ooposition with all
fingers” unless one is attempting
to grasp something for some
purpose. It is the purpose for the
combination of separate skills
that is emphasized in the
objectives of this guide. Other
perceptual. motor or academic
skills are viewed similarly, as
tools, which when used
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appropriately may help psople
cope more éffectively with daily
experiences.

Therefore, the objectives that
appear in this guide are stated
in more general terms and are
intended to show how separate
skills are integrated and applied
in meeting demands and
expectations. in other words,
they are more “product” than
“process” oriented. It is
recognized, of course, that each
of the objectives included in this
guide may need to be divided
into many mor~ specific
objectives during the actual
instructional or learning period.
Some separate skill development .
may also need to take place in
order for learners to meet the
objectives that are defined.

‘However, itis believed that with. .

the general objective clearly
stated as a goal for the
integration and application of
the separately learned skills, the
instructional program may
ultimately be more useful for
learners.

The guide may be used in a
variety of ways. First, it may be
used as a general assessment of
individual learners. By using the
mental age of the learner, the
level indicating appropriate
expectations for him may be
found. Through observation or
planned situations, the
learners ability to perform each
of the objectives may be
ascertained. A recording system
may be developed which will
provide data for assessing the
growth and learning patterns of
the individual. Check marks or
dates of accomplishment may
be placed in columns beside
objectives, which have been
transferred to individual program
plans for learners, may be used
for an on-going general
assessment. Such assessments
may be useful for indicating
areas of deficit that may need .- -
special emphasis or require



referral to @n ancillary service

or special therapist. For
example, if @ youngster with an
approximate Menta| age of three
were able to Meet few of the
objectives in the Persisting Life
Problem of Commuynication
under the sub-heading o
“Reception”. at Level |, a referral
to an audiologist woyld be
indicated.

Next, the guide may be used
as a resource to obtain
objectives for indiviguals or
groups of learners. Objectives
are defined as intended or
expected behaviors which will
result from an experience or
range of experiences provided
directly or indirectly to the
learner. When selecting ,
objectives for learners, the key
" words are “intended" or
“expected”. This means that
those statements that are
selected as objectives should
be those that the learners are
not yet able to perform
satisfactorily. Once the
objectives are Selected, it will
often be necessary tg divide
them into more specific
objectives for ease in planning
activities, units or instryctional
experiences. The nymber and
specificity of these fyrther
sub-divisions will depend on the
learner, and the difficulty of the
tasks involved. For example, the
objective “Dresses and
undresses self, excluding
difficult fasteners (pLp I, B.
Level {ll, 11) might need to be
divided into objectives such as:

1. Puts shoes on independently
2. Puts pants on, pylls them up
3. Puts tee shirt or dress on

For some learners, perhaps
those with severe physical
handicaps. the objectives might
need to be divided into smaller
steps such as:

1. Puts leg into troyser leg.
sitting down

2. Stands up. holding onto
trousers

3. Pulls trousers up

The ultimate goal however, for
most learners whose mental
ages are about five years, is to
be able to dress and undress
with some help with difficult
fasteners. It is left up to the
teacher or parent to divide that
behavior into as many staps as
are necessary for the
accomplishment of the goal.

On the other hand, an
objective like "“Communicates
the need to use the toilet”

(PLP I, B, 1, Level li} might not
require dividing into more
specific objectives, since it is
less complicated and requires
only that the learner
communicate in some way that
he needs to go to the toilet.

Once the objectives for each
learner or group of learners are
selected, plans need to be made
for teaching or providing
experiences that will help the

. learners achieve them.

Obviously, all the objectives
cannot be taught at the same
time, so decisions must be made
as to which objectives are most
critical and important for the
learner's survival and
adjustment, Such decisions
should generally be based on
one or more of the following
criteria:

1. Whether the objective is vital
to the health and safety of the
learner. For example,.the
objective “Communicates to
adult the location of a pain or
hurt area™ might be more
irnportant for survival than
another.

2. Whether the objective will
enable the learner to meet
many_other objectives. For
example, the objective from
the Communication PLP,
“Uses some words/signs with
meaning that he hears
frequently” would be such
an objective. When the learner
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is able to use words with
meaning, he will be able to
meet many other social,
vocational, and comfort
needs. .

3. Whether the' objective will
enhance the ego and
ultimately the degree of
adjustment of the learner.
For example, the objective,
“Demonstrates an
understanding of personal
identity by stating who he is,
what he can and should do,
what he likes or does not
like", might be such an
objective.

When the decisions are made
as tc which objectives are to be

- taught, the methods of teaching

are determined. Activities or
other learning experiences may
he provided for in